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ABSTRACT

The thesis describes the writer’'s own personal journey of awareness, reflection
and learning about the topic of pedagogy and how certain teachers are able to become and
remain pedagogically strong within an educational context which tends to militate against
pedagogical practice.

The thesis represents a response to the call of pedagogy and documents the
writer’s pivotal learning. Four educators agreed to become involved in exploring the
subject as co-researchers. They, the writer. interested others. literature and the subject
itself formed a community. giving the phenomenon a voice so that the writer’s insights
could be deepened. Seven themes emerged from the study which clarified how certain
educators are able to give the welfare of their students highest priority in their teaching.
[lluminating literature is woven into the thematic description.

For educators., pedagogic strength is based on accepting seif-knowledge. being
true to their own purpose in life no matter how vulnerable they become. supporting the
students in being true to their purpose, and trusting themselves in the process of where
they lead the students. Teachers are renewed and revitalized by their learning and
personal growth. Applications for educators are suggested, including cultivating a
listening, reflective approach; creating learning communities wherein dialogue replaces
discussion; living with courage and integrity and being supported to do so in teacher
education programs; and putting students at the centre of attention at every level of

education.
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CHAPTER ONE
INTRODUCTION
Then said a teacher, Speak to us of Teaching.

And he said:
No man can reveal to you aught but that which already lies half asleep in

the dawning of your knowledge.

The teacher who walks in the shadow of the temple, among his followers.

gives not of his wisdom but rather of his faith and lovingness.

[f he is indeed wise he does not bid you to enter the house of his wisdom.

but rather leads you to the threshold of your own mind...

And even as each of you stands alone in God's knowledge. so must each

one of vou be alone in his knowledge of God and in his understanding ot

the earth.

Kahlil Gibran. The Prophet

Purpose
This thesis seeks to understand more about becoming and remaining

pedagogically strong. It is a phenomenological. highly personal study. By
‘phenomenology’. | mean all those forms of thinking or inquiry which are based on the
lived human experience. The intention is to provide intimate. heartfelt and compelling
insight from autobiographical introspection. As I. the researcher. searched for deeper
meaning, purpose. and fulfillment in teaching, dialogue with “co-researchers™ enabled
discoveries of knowing to be made to each of us. This thesis will explore the "notion of
education as conceived as a living process of personal engagement between an adult
teacher...and a voung child or student (wherein) educating and bringing up children

remains a rich human and cultural activity” (van Manen. 1991. p. 4). It is based on the

European meaning of pedagogy whereby "the vocation of pedagogy. of being actively
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empower children to give active shape to their life's contingencies” (van Manen. 1991. p.
3).

The pedagogy of standing in a relationship of thoughtfulness and openness to
children and students is an ongoing process. It requires reflection and renewal in a rapidly
changing world—a world which we are part of changing ourselves. As teachers ask.
“what does it mean to belong to this world?” so we must also ask. “what does it mean to
belong to our children and young people?” This study embraces a pedagogy which faces
the challenge of change and seeks to reveal how certain teachers have been able to
actualize and deepen their state of "being present to children (or learners) by sharing with
them and interacting in significant ways" (Parenthesis mine. van Manen. 1991. p. 6).

Approach

While certain aspects of teaching can be taught. for example. planning and
organizational skills and how to use a diagnostic test. the perspective taken herein is that
teaching is more of a moral activity which has. as its essence. the personal embodiment ot
pedagogic being. Therefore. this will not be a "how to" guide or technical handbook.
Rather as van Manen (1989). Moore (1992). Aoki (1991) and others suggest. a text of this
kind needs to be inspirational in quality and should include narratives which invite
reflection and possibilities for insight and personal appropriation of moral goodness.

Bookish approaches are heavily used in the preparation of teachers. Often these
textbooks go to our heads, not our hearts. Almost one hundred vears ago. Dewey (1902.
p. 9-30) pointed out that, in the long term. it could be more important for educators to

develop an orientation to children conditioned by ongeing reflection on the pedagogic
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meaning and significance of experiences in their lives, than to acquire an external set of
behavioural competencies that enables a teacher in the short term to improve "the
mechanics of school management...(but with which one) cannot grow as a teacher. an
inspirer and director of soul life".

As a way of introducing this study, I will begin with an illustration from my own
lived experience. In this recollection, the pedagogic moments (the kind of relations.
situations and interactions which reveal moments of goodness and growth). can clearly be
seen. It is understandable that one might think that to write about morality and goodness
courts the dangerous presumption that one claims to know how to live with moral
superiority. However. by definition. pedagogy is always concerned with the ability to
distinguish between what is good and what is not good for children.

A Storv of Earlv Childhood Learning and Pedagogic Relationships

Going to school was an enormous shock to me--a dark-haired five-vear-old who
was known at home as "shrimp”. At school people started to call me Mary-this was
uncomfortable and strange. Prior to that first day in school. I couid not recall ever being
separated from my Mom. We would spend our days doing many of the usual things that
mothers and their pre-schoolers do: housework. washing on Monday with the big
cauldron called the boiler. nap time and going for walks. Walks were my favourite time
with my Mom. We lived in the beautiful Devonshire countryside in England where the
seemingly huge hedgerows teemed with wildlife and a lush array of plants. flowers and
bushes. My Mom and I would try to walk every day. We would look as the various
flowers came into bud. watch the flowers appear and always would pick dainty, colourful
posies to enjoy at home. I knew the names of many flowers by the time I went to school
and also knew which berries and mushrooms were good to eat and which ones were
poisonous.

In the wintertime, we would get our work done, wrap up warmly and venture out
into the lanes. weakly lit by the low sun, and still would examine our world. Because
there were few leaves and flowers to look at, we would check on the various burrows
which were now more clearly exposed. "What do you think lives in here. Mom?" [ would
ask. "Could it be a snake?" Every once in a while, my mother would tell me that a ferret
or a stoat lived in one of the underground homes and this would send shivers through me.
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You see, I had learnt that the ferrets and voles were the vile creatures which had viciously
killed my guinea pigs one night. Somehow they had bitten their way through the chicken
wire on the front of the cage and then they had bitten their way «round Pippen and
Squeak's necks. I was of course horrified when I found them. I couldn't believe my
beloved pets were dead. I made a special box for them to be buried in. and a marker for
the grave and sang songs to them during the funeral service. Ferrets and stoats | knew as
the blood-thirsty takers of life in the animal world.

Anyway, during those winter months, my Mom and I would do more talking
about other things besides nature. She would tell me about the young mothers in the
village who were struggling to make a go of it raising their infants on a shoestring budget
and living in the Factory houses. She would talk about wanting to make a difference. to
help them have happier marriages. or more income or a better bus service. To these
things. I listened (and in retrospect, it's not surprising that many years later | became a
social worker myself). My Mom would also talk about her relationship with her mother
and how she hoped that she was more approachable to me than her mom had been for her.
During these wonderful times of closeness, I learnt much about the wonders of life. about
what was nearest to my Mom's heart and about what brought her deep joy and comfort.

Now school was a different story. Despite all the vears that | had said goodbye to
my father and sister as they left home at 8:15 sharp each weekday to go to school. it never
dawned on me that one day [ would be joining them and leaving my home: my place of
security. delight. discovery and wonder. My mother joined me on that first September
day, but it didn't make things any easier. "Now this is your teacher. Mrs. Rolf.” my
mother said. "You will stay with me won't vou. Mommy?" | asked.

When it came time for Mom to leave. Mrs. Rolf held me and asked me to sayv
"Good-bye". This was a bitter surprise. [ was incredulous. Slowly [ realized that all the
other mothers had gone and mine was going to leave. too. [ charged at my mother and
clung to her like a limpet. Mrs. Rolf came and put her arms around me and stroked my
head. She quietly explained that I was bound to think it terrible that my mom was leaving
me here since it was a very different place than anywhere that [ had been before. Mrs.
Rolf could also understand why I would want my mom to stay. since my mom seemed to
be "a very nice and beautiful lady" (that of course made me cry even more). Mrs. Rolf
said that my mom could stay as long as she liked. No matter what. I did not let go of my
mom. With big sobs racking my body, my mom took me to meet other children. I met a
little boy who rode on the red wooden train. His name was Andrew (years later. he
became my boyfriend). I met Fiona, Sally, Catherine and Susan. another Andrew and
many more of the forty-eight children in Mrs. Rolf's class.

Once [ had settled down, my mom decided to leave. This resulted in me panicking
again. Screaming, sobbing, [ ran to Mom as she was talking to Mrs. Rolf. The teacher
opened her arms as I ran forward and wrapped her arms around me. a frightened little
girl. I was not being naughty or stubborn. [ did not need to be spoken to in order to
justify and rationalize this situation called school. As much as Mrs. Rolf hugged me. I
with all my might tried to push away. Realizing that Mrs. Rolf was not going 1o let go. |
kicked frantically at her legs. Mrs. Rolf still held me. Then [ bit her. [ was going to do
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anything to get to my mom and [ was running on pure adrenaline. Still Mrs. Rolf held me.
rocking me gently, and between screams and sobs, I started to hear a lullaby song.

[ was frightened still. But [ allowed myself to be soothed when [ realized there
was no escaping. I buried my head in Mrs. Rolf's blue overalls and moved with the
rocking. Mrs. Rolf was kneeling down so [ could see over her shoulder. Between the
tears, I could see the other kids laughing and playing. Little by little, I calmed down. Mrs.
Rolf kept on singing and rocking. After a while, I asked if I could go and paint. Mrs. Rolf
accompanied me to an easel, showed me the colours and I feebly brushed watery colours.
through watery eyesight, on the paper.

I cried every day for the first six weeks of school, but my teacher never lectured or
embarrassed me. In fact, she continued to rock me and sing each day and the crying

lessened.

I remember my teacher talking about autumn one day and doing autumn leaf art
projects. I loved it. [ cherished this time holding the leaves, studying the different colours.
following the pattern of the leaf veins and marvelling at the various shapes and shades.
Naturally, I began talking about what trees and bushes I thought the leaves came from. I
was, as you might say, in my element.

Outside the classroom. there was a walled garden which was overgrown. but was
part of the old school building. [ asked Mrs. Rolf if T could go out to the garden and
collect more leaves. Mrs. Rolf agreed and let me out of the portal-shaped wooden door
with the huge black wrought iron hinges. that none of the five-year-olds had ever seen
open before. I was thrilled to be out there. I ran from thicket to flower bed. carefully
collecting nature's bounty. I checked the beautiful and tiny purple/vellow deadly
nightshade flowers which peeked out from little crevices in the granite wall. [ knew not to
pick them. And [ found blackberries which I ate. Mrs. Rolf didn't call me in. She let me
stay there most of the afternoon. [ thought this was paradise.

From that time on. I thought of school differently. By letting me spend an
afternoon in the garden. Mrs. Rolf was making more than an investment in an afternoon.
Mrs. Rolf showed her trust and I realized we had an unspoken bond. As Barrie Barrell
observed about his teacher (Jones, 1995, p. 26). my teacher appeared to view teaching as
a work in progress. rather than a finite activity.

This is a true story and it is my story. [t serves to illustrate my first contact with
school and a caring, thoughtful and mature educator. I experienced a moving joy of

thankfulness as I recalled these early vears and the thoughtfulness of Mrs. Roif. For me.









































































































































































































































































































































































































































